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Introduction & Conceptual Framework
Today's world is a global society. Through ever-advancing communications and technology, the Internet, and other modern conveniences, individuals can connect with each other across states, countries and even continents. These advances have permanently changed how society interacts; as a result, it is imperative that today's students and future employees have useful global perspectives and competencies. Graduates should not only be able to work with diverse cultures and people, but should also have a good grasp on worldwide issues and events, in order to compete in an increasingly global society (Irani, Place, & Friedel, 2006; Navarro, 2004) .
As such, the ability to develop competent, principle-based leadership is a major challenge facing businesses in today's culturally diverse, global society (Marsh & Johnson, 2005) . Many of today's students do not have the knowledge or skills to effectively lead within a global settingwhich is of particular importance to present employers of colleges of agriculture graduates, who expect their future hires to have the diverse knowledge, skills and understanding that equip them to work in today's global workplace (Irani, Place, & Friedel, 2006) . In addition, the need for internationally aware students is demonstrated through our security, trade and cultural relations with other countries. These forces need globally savvy leaders, given that "…one in six U.S. jobs is directly tied to international trade" (Bruening & Shao, 2005, p. 48) .
For all of these reasons, the responsibility to internationalize educational curricula has been a frequent topic of interest over the last 30 years. Of late, agricultural education has integrated a wide variety of international components into its educational programs (Wingenbach, Chmielewski, Smith, Pina, Jr., & Hamilton, 2006) . In 2002, the Association of Governing Boards of Universities and Colleges in Washington, DC asserted that teaching and research with a global perspective was more important than ever (Jenkins, 2002) . Furthermore, a priority from this report included supporting faculty to develop international curricula within their field of expertise. Even earlier, science instructors were being encouraged to make their classrooms more globally and culturally aware -such as through discussions about endemic (localized) versus pandemic (world-wide) diseases and global control of these diseases (Elashkar, 1994) .
As Petrucci (1999) outlines, leadership curriculum development can take on many forms, depending upon the audience of interest. There are three levels of understanding, depending upon the institutional context under which it was implemented.
First, leadership development may be conceptualized as the preparation of individuals who will literally lead in the world marketplace. Many business schools across the U.S. and Europe have developed programs that specifically target individuals who see themselves as "global leaders" due to the fact that they operate at an international level.
Second, leadership development can be focused in the national arena. Generally we find two types of nationally focused programs -those focused on corporate America and those focused in the public sector. Programs for corporate America have dramatically increased in the last 20 years, due to the global revolution in business leadership. Those programs focused in the public sector are primarily interested in ways political leaders can affect the quality of national leadership.
Finally, leadership development can be targeted at individuals who see themselves as the upcoming leaders in local communities. Smaller colleges and universities have been particularly effective in linking community service to leadership development because of the assumption that local leaders play a critical role in keeping communities thriving.
Within each of these levels of understanding, there are important characteristics and needs that the leadership educator needs to work toward when designing appropriate curriculum. However, as Petrucci (1999) continues to note, as the world continues to become more global, the labor force more mobile and less loyal, and more culturally savvy, these distinctions become more and more blurred.
Nonetheless, instilling leadership skills within students assists in providing another value-added characteristic that will allow for better global competition with their peers. "Co-curricular" activities (those activities outside of the classroom that have educational value) are becoming more deliberate and range from leadership development certificates to leadership internships to service-learning projects such as improving the water supply in Honduras (Clough, 2008) . Increasingly educational opportunities are looked upon to provide contextual knowledge, as well as knowledge of the world around them. It is imperative that today's leadership students are exposed to leadership training and development that integrates more contemporary international perspectives and issues. One of the most effective ways for students to acquire these perspectives is by traveling abroad -or more relevant to this document, participating in an embedded international experience (Brooks, Frick, & Bruening, 2006) . An "embedded international experience" can be defined as a type of international field trip designed to take place during a course, with the primary intent to provide an experiential learning experience outside classroom walls (PSU International Programs, 2008) . This type of brief experience is planned to be an integral part of the course, one for which the substantive content is provided within the United States. As exciting and potentially necessary as these international experiences are, as leadership educators, how do we know what an embedded international leadership experience should entail? It was precisely this question that led to the study at handwhat are the specific components, which should be included within the actual (embedded) international leadership experience?
Purpose & Objectives
The purpose of this study was to develop a consensus document that would identify the most salient components or aspects that should be included in an embedded international leadership experience. The objective of the study was to identify and clarify the most important elements that comprise an effective international leadership experience, as identified by leadership and international experts within the field.
Methods
This national study used the Delphi technique to identify important components to be included in an international leadership experience. Operationally, the Delphi procedure is designed to systematically solicit expert opinion. A structured process is used to collect and refine data from a collection of experts by means of a progression of questionnaires interspersed with controlled opinion feedback (Adler & Ziglio, 1996) . By using a Likert-style questionnaire to garner feedback in the final two iterations, this methodology is able to bring experts to a consensus and facilitates the formation of group judgment. An 80% level of agreement was established a priori as the measure necessary for statements to Journal of International Agricultural and Extension Education move from one round to the next and for statements in round 3 to achieve consensus (Moreno-Casbas, Martin-Arribas, OrtsCortes, & Coment-Cortes, 2001; Morgan, Rudd, & Kaufmann, 2004; Simon, Haygood, Akers, Doerfert, & Davis, 2005; StittGohdes & Crews, 2004) .
Other researchers have noted the Delphi technique is particularly effectual in reaching consensus from a purposively selected group of experts (Stufflebeam, McCormick, Binkerhoff, & Nelson, 1985) . When selecting the expert participants, one overall expert in each of five leadership areas (agricultural, business, community, collegiate (student activities), international) was asked to nominate individuals they would consider leadership or international experts in their leadership field of interest. Twenty-eight names were provided by the original five experts; after a formal introduction and request to participate in the study, three individuals declined, for an overall participant pool of 25 leadership experts. A Delphi panel consisting of 9 yields a reliability of 0.70 and 13 a reliability greater than 0.80 (Dalkey, 1969) .
The Delphi technique used for this study included three rounds. The first round was used as a modified brain-storming session; participants were emailed the openended question: What are the most important components of an embedded international leadership experience, as it plays a part within a college course? Eleven individuals (11/25 = 44% response rate) responded to the first round. The responses from the first round were categorized to develop statements for round 2. These statements were then incorporated into a questionnaire and were uploaded to a secured website on the University of Georgia server. Participants were emailed the link to click on to enter the questionnaire, which (when completed) was automatically emailed back to the researchers. While this allowed for confidentiality of responses, participants were assigned a unique participant number in order to track responses (and avoid sending out duplicate emails).
Operationally, each of the three rounds of the Delphi were designed with similar timelines. Panel experts were notified to participate using a modified Tailored Design Method (Dillman, 2000) . The first email sent out summarized the study and respectfully requested participation. Once those who asked to be removed were taken off of the study list, round 1 commenced. By design, each round was given about a two-week timeline. During each round, the first email was sent at the beginning of the week, with specific directions on how to participate in that round, as well as a deadline (generally seven days after the initial email). Once the deadline had passed, a reminder email was sent to non-respondents with the same directions and a new deadline (another seven days after the reminder email -ultimately equaling two weeks). After all of the responses were received, the data were analyzed and applied to the next round.
A five point Likert scale (5 = Strongly Agree, 4 = Agree, 3 = Uncertain, 2 = Disagree, and 1 = Strongly Disagree) was used in the questionnaires for rounds 2 and 3. Throughout each round, participants were asked for any comments that might further explain their opinions, or develop the components within the study. In round 2, 14 individuals responded for a response rate of 56% (14/25 = .56). The responses were analyzed and those statements yielding an 80% or higher level of agreement were retained for round 3. In round 3, participants were asked to confirm their responses from round 2. Twelve participants responded to the final round, for a 48% response rate (12/25 = .48).
Data were analyzed using descriptive statistics. Data collected using the Likerttype scales were considered interval data and as such, were reported as means and standard deviations. All data were analyzed using SPSS software.
Results
The Delphi began with an openended question survey for the first round. The original question posed was:
What are the most important components of an embedded international leadership experience, as it plays a part within a college course? (These components should be something the students cannot experience on campus, unique to the program.) Participants were not given a limit to the components they could list -nor we they given a direction as to the type of items to include (it was determined that operational (concrete experiences) as well as knowledge both played an important role in the international leadership experience). This resulted in a diversity of answers received.
Round 1 generated 59 responses (aspects) considered important within international leadership experiences. These 59 aspects included both knowledge and concrete experiences that were considered important, and ran the contextual gamutfrom political to social, local food and culture to local ethics and values, from historical to current social problems. All of these illustrated a depth and breadth to the knowledge ideally garnered through international experiences.
Due to some repetition and need for clarity, 59 components were distilled down into 42 Likert-style statements which formed round 2 of the survey. After analyzing the responses from round 2, 14 components averaged below the "Agree" level. Therefore, 28 components with a mean value of 4.00 or higher were selected to be carried on to create round 3, the final round of this survey. In round 3, participants were asked to confirm their responses from round 2 (See Table 1 ). Within the final round, the top four statements formed a pretty tight race. Participants agreed that the top four components within an international leadership experience should be to encourage students to understand and respect different cultures, provide opportunities for students to experience cultural difference that challenge personal values and beliefs, prepare students for interacting with a global society, and to encourage interaction with students or peers from another culture. The top three statements were a confirmation from round 2, and stayed in the same order of priority. All of these statements had a mean value of 4.67. Following closely were the statements in a three-way tie for 7 th place, each of these with M = 4.58. These statements included encouraging critical thinking about the leadership models they (students) embrace, and two more concrete experiencesincluding frequent debriefing, logging and self-reflection during the experience, and providing extensive "pre-work" prior to the experience. As you can see through these statements, participants placed a lot of value upon learning about culture and interaction through an international leadership experience.
There was only one statement that didn't average at least an "Agree" (M = 4.00) consensus within round 3. This statement involved providing opportunities for students to observe leaders in action in other cultures, and only had a mean value of 3.92. Due to the lack of consensus on the importance of this statement, it was decided to remove this component from the final list.
In reviewing the statements and ideas presented by the experts, it was apparent to the researchers that the statements fell into one of two categories -types of knowledge garnered from an international experience and specific concrete experiences that individuals should undergo to acquire the aforementioned knowledge. Therefore, for a more useful final product, the Likert statements were simplified and redesigned into specific components that seemed to fall into two categories -concrete experiences and knowledge. While each category is slightly different operationally, there is a significant amount of overlap between categories and components -which you can observe in Table 2 . Journal of International Agricultural and Extension Education Attend a cultural event -to encourage knowledge development of the large social system Encourage students to use the experience as a learning opportunity Assist students in developing networks with local individuals at educational institutions, industries and organizations Provide experiences to assist in developing global communication skills Longevity -Plan for the experience to be long enough for cultural immersion Promote journaling throughout the experiencefor self-reflection and thoughts about impact Provide opportunities for students to apply leadership theories and practice within the country Plan for opportunities for students to meet local leaders and talk about their leadership experiences Discussion & Conclusions It has been said that participation in a leadership-focused international experience is a highly effective way to learn about leadership (Earnest, 2003) . As society becomes more competitive in a global sense, it is our responsibility as educators to provide work-ready graduates; to do this, it is essential to include both contextual knowledge and leadership development, but there also needs to be a measure of global awareness worked into the curriculum. Without this final piece, we are putting our students at a disadvantage in a highly competitive, globally charged world.
The panel used for this Delphi study included experts from a wide variety of sources -academic, international programs, industry, non-profit organizations -in order to get at the gamut of knowledge and experiences that should be included within an international leadership experience. There were many standard answers, along with many new, innovative ways to think about leadership education. Perhaps one of the most intriguing components that ended up being considered a high priority by the panel was to encourage students to think critically about the assumptions of the leadership models they embrace; unwittingly incorporating critical thinking into the actual art of leadership development. One of the most powerful aspects of the international experience may be battling with the paradigm shifts that students will inevitably face as they immerse themselves in another culture. At the same time, without being subjected to experiences such as this, students may find themselves at a disadvantage, with some even believing that how things operate in the United States is typical for cultures across the world.
The final components recommended to be part of an international leadership experience were broken into two different categories -knowledge to be learned through the experience, and concrete experiences that should be introduced as part of the structure of the overall international experience. Beginning with the overall knowledge that should be gained through the overall experience, several themes emerged. Culture was found to be important in several knowledge aspects -from developing a respect for other cultures (including local indigenous people), to recognizing how cultural contexts interconnect with many other (political, historical, economic, etc.) areas, to establishing how culture, leadership and ethics work with each other within the county of interest. It really shouldn't be surprising an important aspect of an international leadership experience involves the need for some strong cultural knowledge. Part of the reason for going and immersing oneself in another country is to experience things one cannot receive in a classroom -and while much of this knowledge can be started with an introduction in the classroom, it certainly is taken to another level with travel and tangible experiences within the county of interest.
A second theme running through the knowledge components was the need to develop a fundamental knowledge of how communication and information work within another culture. The panel agreed that it is important for students to learn about effective communication styles by immersing themselves in the local social system, as well as learning how to share appropriate information in international settings, and perhaps most importantly develop a world vision of information, including the scope of global problems. Students of today will be the leaders of tomorrow. It is especially important for tomorrow's leaders to grasp the scope and interconnectedness of many of today's global problems -for these will continue to become more interconnected and complex as time goes on. Ultimately, it will be today's leaders-in-training, that will provide the solutions for tomorrow. Journal of International Agricultural and Extension Education A final component that was found important by the panel was a working knowledge of the international work environments, and how to effectively work in these situations. As society becomes more and more globally based, today's job interface more and more with individuals from different countries. Still, many of these countries maintain their own values and preferences, their own traditions and cultures. This makes interacting with business men and women of other cultures more complicated; the best solution to this issue to a working knowledge that other cultures operate differently than our own, and to be aware of potential differences. Even though being immersed in one international culture won't necessarily help with the knowledge of another international work environment, at least students can develop an awareness of potential differences and keep this in mind for future interactions with other cultures.
The other category components fit into was that of concrete experiences. An international leadership experience should be structured in such a way that students can garner the knowledge that the instructor deems important; within the confines of this study, it would be the knowledge aspects we just discussed. However, without appropriate structures in place, an international leadership experience turns merely into a glorified sight-seeing tour. So it is particularly important that students are empowered to learn through different concrete experiences that are already built into the international experience.
As with the knowledge category, there were several themes running throughout the concrete experiences category. Fortunately, many of these themes ran parallel to the themes in the knowledge category. This is appropriate, for it is the concrete experiences that put meaning behind the knowledge developed throughout the overall experience. Culture again was an important theme throughout the concrete experience category; aspects such as providing multicultural experiences that focus on values and beliefs, attending a cultural event to learn more about the social system, and having a breadth of experiences on what is working in local society and what is not are all aspects that were deemed important within the concrete experiences category.
Some of the concrete experiences were much more operational in nature. These focused specifically on how the international leadership experience should be structured. Encourage interaction with local students, include frequent debriefing, personal logging and self-reflection, and incorporating three learning stages into the experience (including pre-work and postwork stages) were all considered very important for a successful learning experience. All of these concrete experiences should be associated with clear learning goals. With clear goals and objectives, it will be much more straightforward to grade and determine the amount of knowledge acquired through the overall experience. As a final point, longevity within the culture was determined to be important for a successful international leadership experience. While there wasn't a specific amount of time suggested, obviously the more time that can be allocated for an experience such as this, the better. Because travel within embedded international experiences is generally done during or at the end of the semester, timelines are often limited to between 7 and 21 days.
The final theme that makes this study particularly useful for leadership educators is the focus within the context of leadership. The panel felt that what makes an international leadership experiences different from a general international experience is the focus on various aspects of leadership. One important component was for students to be encouraged to reflect upon the experience and ask themselves "Who am I as a leader and what am I becoming?" that would impress upon students to use the overall experience as a learning opportunity. Other important leadership experiences included opportunities to network with local individuals, occasions to apply leadership theories and practice within the county, and chances for students to meet with and talk to local leaders. Each of these concrete experiences allows for students to experience leadership within the context of another culture or country; this encourages leadership skill and knowledge development, as well as allowing students to apply these skills within a more global framework.
Recommendations & Implications
In general, this study carries implications for educators in agricultural as well as Extension education. While contextual knowledge may differ across these fields, there are leadership development opportunities, students and educators to be found within both fields. Even more broadly, all of us are affected by those in leadership positions; because the students of today will be tomorrow's leaders, we have a direct interest in their leadership development.
Potentially the most important implication of this study links back directly to the three levels of understanding mentioned within the conceptual framework. International leadership experiences are only as effective as the curriculum is in which they are featured. Effective curriculum development depends, in part, on the audience of interest. So while the international components highlighted within this study are important for students within the world marketplace, participants within nationally focused leadership programs, and local community leaders alike, it is salient to note that the components are only part of the holistic picture. The knowledge and concrete experiences mentioned within the study are only a place to start; each specific international leadership experience must be tailored to the participation group. Aspects such as course purpose and objectives, application to personal examples, interaction among students and instructor (as well as the environment) and final projects are all examples of important design factors to be considered when developing a truly effective course or experience. It is these important details that make the difference between a mediocre leadership experience, and one that is life-changing.
The implications begin for students in a much more general sense. Developing a more global knowledge of leadership and world issues through well-planned and effective international leadership experiences is important for traditional students, non-traditional students or Extension agents. These experiences can be done in a variety of ways; however, it must be noted that the primary reason for the study was to provide an outline of salient components of an international leadership experience -therefore, as many of these components should be included as possible when planning the overall experience.
An implication more explicit to this specific study is the integration of the factors into a leadership course, to be offered at the University of Kentucky, focusing on leadership perspectives around the world. This course would include an embedded international leadership experience, and the aforementioned components would be directly incorporated into planning for this experience. Beyond UK, the intent behind this Delphi is to provide an outline for those educators wanting to plan an international experience that includes both leadership and global knowledge. What's more, many of the components are good, fundamental factors that can be applied to any class or international experience with similar objectives.
Looking at the broader picture, other implications include the potential to broaden current student leadership development to include international aspects, the ability to support and assist students in developing international networks that they can take Journal of International Agricultural and Extension Education into their professional careers, and ideally, to encourage the development of more global thinking by many of tomorrow leaders.
It should be noted that while valuable (particularly for those looking for help designing international curricula or experiences), the scope of this study is somewhat limited. Nonetheless, there is still enormous potential for future research on the topics of international curricula and leadership development. Studying participants of international leadership experiences, taking this Delphi one step further and asking international study coordinators for their consensus, and looking at specific leadership skills enhanced through global interactions are just a few of the ideas that come from this study. As an Extension specialist, I see many of these aspects being easily incorporated into trainings and in-services developing leadership and global knowledge in Extension agents and their constituents. With useful and accurate research supporting the need for global leadership knowledge, we are provided with the foundation needed to for funding from a wide variety of sources -from grant possibilities to state and national governments.
